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1. Introduction  

Literature imparts emotions and cultural values. As stated in both the Piano quadro degli studi per le 

scuole di maturità (1994) and in the Piano cantonale degli studi liceali (2001), it is important for 

high school students to appreciate the contribution of foreign literary works, as foreign literature is 

the expression of a different culture. Being open towards other cultures allows students to become 

more aware of their own, and should help them develop their personality, grow as individuals and as 

members of a social group, as well as build their own identity.  

It is true that literature is quite challenging for students; even when confronted with novels, poems or 

plays in their native language, learners often struggle with the texts, as they might find them difficult, 

uninteresting, or purposeless. The trigger for this research is the fact that reading, understanding, and 

appreciating a literary text in a foreign language is even more challenging and requires a greater 

effort. Therefore, it is of paramount importance to show students that literary texts are worth reading 

and that they help them develop competences that will be useful for their personal growth. If possible, 

it would be better to choose works that are likely to interest pupils, so that they will be more willing 

to read. 

As the Piano degli studi liceali (2001) points out, a shared aim of the language field is to create the 

conditions for students to be aware of the educational value of literature. It is true that it is not easy 

to make students aware of the added value of literature, especially because classes are heterogeneous 

and not everybody is interested in the subject or keen on exploring the culture associated with the 

language. It is thus the teacher’s duty to come up with strategies that create the suitable conditions 

for students to be motivated to work on the text so that, in the end, they will be able to appreciate it.   

This project focuses on the study of a dramatic text – An Inspector Calls by John Boynton Priestley 

– in a third-year high school class. The first part of the research will present a number of possible 

activities which could be proposed to students when studying a literary text. Since dramatic 

appreciation is the core of this project, it is worth considering the students’ own preferences, both in 

terms of learning styles and approaches to the literary text. For this reason, a survey will be submitted 

to the class. The ultimate purpose of this study is thus to create engaging activities that motivate 

students to work on the literary text and enhance its appreciation. 

This research therefore tries to answer the following question: which activities allow students to 

appreciate a dramatic text? 
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2. Theoretical background  

As stated in the introduction, in order to carry out this project I have decided to work on strategies 

which aim at promoting the students’ motivation on working on the literary text so that they can 

appreciate it. The ultimate objective is thus to create some engaging activities that students can do 

while reading the text.  

This first part of the research will be divided into four main sections. First of all, it is worth 

considering what makes literature such an important subject for high school students, and what the 

benefits and the main challenges of studying a literary text in a foreign language are for them. This 

will lead to a discussion of possible approaches to literature teaching. 

A second section will be devoted to the analysis of possible activities that can be proposed to students 

with the purpose of making them eager to work on the text and analyse it thoroughly. As this project 

focuses on the study of a dramatic text, a section will be devoted to the exploration of didactic 

approaches applicable to this literary genre. It is true that many activities lend themselves to all 

literary genres; however, studying a dramatic text requires an approach which also takes into account 

the specific features of the genre. For instance, it is important to remember that drama is a genre 

which is not written to be read but to be performed.  

Based on the assumption that classes are heterogeneous and that there are students who are more 

interested in the subject than others, I believe it would be a good idea to consider the students’ learning 

preferences when preparing the activities, as it would make the text more appealing and accessible. 

However, I also believe that students should learn to deal with methods that are not their favourite, 

as this allows them to prepare for the real world. A section of this research will thus focus on learning 

styles and the implications they might have for the study of a dramatic text. The final purpose is to 

identify possible activities to propose to students so that they take into account a number of learning 

styles which ask students to activate different strategies to approach the text.  

2.1 Teaching literature: approaches, considerations, and challenges 

As Paran and Robinson point out, literature is part of human experience and using it in language 

teaching enriches the learners’ experience and increases their cultural knowledge of part of the 

English-speaking world (2016). Apart from providing access to socio-cultural meaning and 

developing cultural awareness, literature can positively contribute to the language class, as it can 

motivate students and provoke their thoughts, provide context which is meaningful to learn new 
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vocabulary and structures, help students develop their procedural abilities to interpret discourse, 

stimulate imagination, critical and personal response, and thus educate the whole person (Ferradas, 

2009). There are thus a number of reasons for studying a literary text in class. However, as research 

shows, there are different points of view regarding what literature is and how it should (or can) be 

approached.  

According to Paran and Robinson, the literary text can be approached in three different ways in the 

classroom. The first approach considers literature as “a body of knowledge and content” (2016, p. 

27): this means that canon is the most important aspect. Rosenblatt1 defines this approach as ‘efferent 

reading,’ namely an approach that focuses on public knowledge (plot, characters, literary devices, 

etc.) that the reader extracts from the text. The second way to approach a literary text is to consider it 

as material for language practice: the purpose is to activate language skills and, consequently, the 

focus is primarily (if not exclusively) on language. The third approach is learner-centred: literature is 

seen as a stimulus for personal development and thus proposes activities that are meant to develop 

the learner’s imagination and emotions. The focus of such an approach is thus on the student’s 

personal experience. Rosenblatt2 defines this approach as ‘aesthetic reading,’ which considers the 

personal and private engagement of the reader which eventually leads to personal development.  

Many teachers believe that it is important for readers to appreciate the text and take pleasure in 

reading, and thus favour aesthetic reading. In fact, appreciation of the literary text is what this project 

mainly focuses on. However, it is worth remembering that, in order to express their feelings and 

thoughts, readers must be able to discuss plot, themes, characters, etc. Therefore, teachers have to 

bear in mind that the first approach is also important, as factual knowledge and understanding support 

enjoyment and appreciation. Furthermore, teachers must ensure that literature helps students develop 

their language skills through exposure and practice (Paran and Robinson, 2016). The activities to 

propose to students thus have to take into account the importance of providing learners with tools that 

allow them to understand the dynamics of the text and improve their language skills. 

How can teachers train students to express themselves on appreciation? According to Paran and 

Robinson, it is important to focus on the way students respond to the text, and on their own reactions. 

                                                 

 

1 quoted by Paran and Robinson, 2016, p. 27. 
2 Ibid, p. 27. 
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The most important questions a teacher can ask in the classroom are those such as ‘What did you feel 

when you read this story?’ or ‘Why did you feel this?’. These scholars are of the opinion that “these 

questions value and validate learners’ responses and open up the possibility of discussion” (2016, p. 

30). They also believe that asking questions like ‘Did/Do you like it?’ is a good idea. However, as far 

as this last point is concerned, Lazar believes that teachers should avoid asking whether they liked it 

or not. In fact, these kinds of question simply require a ‘yes or no’ answer and prevent students from 

developing their critical thinking. Instead, students should be invited to draw on their personal 

experiences, feelings and opinions through an accurate analysis and, consequently, questions should 

aim at making students reflect on these aspects. For instance, learners could be asked to imagine they 

are characters in the text and explain what they would do if they were in their shoes (2009).  

Since it is quite clear that we do not all like the same works of literature, it is important to develop 

the students’ ability to explain why they liked or disliked a specific text. Through explanation and 

discussion with others, students learn to articulate feelings and opinions, as well as to practise fluency 

(Paran and Robinson, 2016). Therefore, a question like ‘Did you like this play/novel/poem/short 

story?’ should be always followed by more detailed questions (or simply a ‘why?’), which force 

students to reflect thoroughly on what has allowed them to appreciate the literary work or on what 

has led them to despise it.  

Another important aspect to bear in mind is the fact that there are a number of challenges to achieving 

enjoyment of a literary text. Some critics highlight that one of the first problems in dealing with 

literature is remoteness (Parkinson and Reid Thomas, 2007, Paran and Robinson, 2016). In fact, 

students might look at literature as something distant from their reality (both historically and 

linguistically) and could thus not see themselves as readers of literature. It is thus worth providing 

students with activities that focus on awareness-raising in order to explore their experience and their 

attitude towards literature and its study (Paran and Robinson, 2016).  

It would be better to choose texts that are likely to interest students, so that they will be more willing 

to read. When proposing literary texts that are culturally or historically distant from students, it is 

important to make them aware of themes that may be related to today’s society and make them think 

about the relevance that they might have in their own society or personal experience. Lazar stresses 

the importance of choosing texts carefully; in fact, she underlines that carefully-chosen materials 

could be highly motivating for students, as they might find their work in class meaningful to their 

own lives (2009). 

As Parkinson and Reid Thomas highlight, another problem related to the study of literature is literary 

language. Apart from being difficult, literary language is often quite ‘odd’ or ‘deviant’ and, in order 
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to interpret the text, students must understand both the meaning and the intended purpose of that 

particular use of the language. This could be quite challenging for most students and, according to 

Parkinson and Reid Thomas, if they do not manage to understand certain features of the language, 

they will miss the chance to catch relevant information and will hardly enjoy the reading experience 

(2007). However, I believe it is important to remind students of the fact that they do not have to 

understand every single word in order to understand the whole story. Students should be encouraged 

to look up only those words or phrases that prevent them from understanding what is going on, and 

not every single unfamiliar word, especially if the focus of the reading is more on content rather than 

language. Furthermore, student will realise that they are actually able to infer meaning from context.  

2.2 Possible didactic activities for the study of literature 

What can teachers concretely do in order to make the reading of literary texts a pleasurable experience 

for learners? What emerges from literature review (see Paran and Robinson, 2016, Parkinson and 

Reid Thomas, 2007, and Lazar, 2009) is the importance of proposing varied activities. Students seem 

to appreciate a varied approach, which allows them to see the text from different angles.   

Parkinson and Reid Thomas distinguish between ‘traditional’ and ‘less traditional’ approaches: most 

of the approaches they propose apply to all literary genres. Traditional activities which the two 

scholars consider as old-fashioned include rote learning and summary of content, reading aloud, 

translation, and reworking of secondary literature (2007). As far as reading aloud is concerned, Paran 

and Robinson point out that plays are meant to be performed in a spoken mode and, consequently, 

students should hear them being acted or see a performance (2016). Reading aloud is thus an activity 

which should not be rejected; in fact, students themselves could do it and become more aware of the 

important information that expressiveness conveys. Lazar adds that listening to an extract of a play 

could be useful for students to guess the meaning of unfamiliar words, as intonation and 

understanding of dynamics between characters could facilitate the task (2009). Although they do not 

condemn such “traditional” activities, Parkinson and Reid Thomas believe that it is necessary to 

consider alternatives, as those mentioned above do not require students to use their own ideas (2007).  

An appreciated approach is reading for content: although this might seem a rather traditional 

approach, Parkinson and Reid Thomas suggest that questions on content are not meant to substitute 

the analysis, but nevertheless provide a good starting point for oral discussion. Furthermore, it helps 

learners to widen their cultural horizon and reflect on other times and places. Reading for content 
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ranges from a simple remembering of facts to various levels of interpretation and might lend itself to 

comparison with other texts or with the students’ own reality. As the scholars suggest, reading for 

content is concerned with developing the ‘right attitude,’ namely to encourage students to “explore, 

relativise, suspend or refrain from moral and aesthetic judgment or recognise multiple moral and 

aesthetic standards, so that the study of literature will enable class members to understand and 

empathise with each other” (2007, pp. 31-32).  

Linguistic analysis is seen as a particularly useful approach in foreign language acquisition, as 

students can become more aware of the language used in a specific text and solve part of their reading 

problems (Parkinson and Reid Thomas, 2007). Paran and Robinson suggest that gapping words or 

sentences makes students reflect on themes, plot, etc. Obviously, gapped words or sentences should 

be important to meaning (2016). This could be particularly useful to learn lexicon which is 

indispensable to understand the story and its most important dynamics. 

A related approach would be reading solely as foreign-language practice. There is a wide range of 

activities that can be proposed for this kind of approach and, according to Parkinson and Reid 

Thomas, they should focus on vocabulary and grammar. However, they also suggest that a possible 

activity would be that of writing the story from the point of view of a specific character. This might 

be a good exercise to test both the students’ comprehension of the story and their linguistic abilities, 

but could also be an interesting starting point to make learners reflect on cultural or social implications 

(2007); in fact, the point of view of the character they have to consider might be different from the 

that of the narrative voice and, consequently, students would have to make an effort to consider a 

number of features which are not implied in the story and require re-elaboration. This compels them 

to use their own resources.  

Paran and Robinson see activities based on changing perspective as going beyond the sole purpose 

of language practice; in fact, discussing something from another character’s point of view implies 

creating a different version of a text. Other interesting activities they propose to create a different 

version of the text might include bringing the story up to the present day and ask students to imagine 

what would change. Another option would be changing the identity of the main characters; for 

example, changing the gender of the main character entails examining gender roles and stereotypes 

and the way they are represented in the text (2016). 

Literature lends itself for a number of games or ‘fun’ activities which range from vocabulary matching 

to creating one’s own text (Parkinson and Reid Thomas, 2007). Games can certainly be interesting 

and enlightening but are not recommended for extensive use in the classroom, as they tend to 

emphasise factual knowledge of the text with limited interpretation. The games that Parkinson and 
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Reid Thomas favour are not always called games, as they involve prediction or the creation of one’s 

own text. As far as prediction is concerned, students could be asked to guess the content of the story 

on the basis of the title or of paragraphs. This kind of activity has a number of benefits, as it “heightens 

awareness of general literary conventions, closer attention to details of plot, and an increase in real 

language and in personal involvement” (2007, p. 37). Creativity is becoming increasingly important 

in literature teaching and favours many different interpretations of a text: apart from creating a 

completely original text, learners have “infinite possibilities for adaptation, parody, pastiche, 

summary, translation, transfer to a new genre […], sequel and so on” (2007, p. 37). An interesting 

creative activity would be that of asking students to edit the text for performance in front of the class. 

The task is to create a text for informal performance “which conveys the spirit of the original” (2007, 

p. 39). This exercise could be done regardless of the genre, although it is particularly relevant for the 

study of drama, which will be discussed in the following section.  

2.3 Teaching drama 

While the activities proposed above can be exploited with different genres, the following ones are 

specifically thought for drama. Drama is the genre which was written to be performed. According to 

Birch,3 the text of a play is in fact at least two texts: a literary text and a text for performance. 

Preventing students from performing a play would be a loss in terms of developing and understanding 

of drama. In fact, as Parkinson and Reid Thomas argue, plays can often result boring and confusing 

to learners who are not used to reading drama; skipping over stage directions, whose consequence is 

the failure to capture essential information, is quite common among beginners (2007). Asking 

students to prepare a short performance forces them to close read the text, as they need to work out 

thoroughly the information enclosed in stage directions to prepare an accurate performance.  

Paran and Robinson agree with the idea of considering drama something more than a written text; in 

fact, given the nature of drama, they underline the importance for students to go beyond the written 

page and experience it as a play. A play can be experienced in different ways: through acting, by 

going to the theatre to see a production, or by watching a film version of it (2016). Lazar adds that a 

play takes on many more meanings in performance thanks to gestures, movement, costumes, sets, 

                                                 

 

3 quoted by Parkinson and Reid Thomas, 2007, p. 122. 
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etc. The play thus exists as words on a page, but also in performance and, as Lazar points out, these 

two views are interdependent (2009). Acting is thus an activity which should be proposed to students 

when reading drama. The performance does not necessarily have to be a word-for-word transposition. 

In fact, the teacher could ask students to prepare a short performance which highlights the most salient 

points of an act or scene; this way, students must be familiar with the content of the act or scene, but 

are allowed to interpret it the way they wish. Another possibility is to simulate the content of a play 

several times before watching a performance. Parkinson and Reid Thomas suggest that those who are 

not acting give advice, comments and reactions. Once the class watches the performance, they 

compare it to their own acting: the main idea is to explore the logic of each interpretation (2007). 

As far as watching a performance is concerned, it is certainly something that can inspire dramatic 

appreciation, as students can see what they have read come to life. It might not be always possible to 

go to the theatre to see a production, but many dramatic texts have been adapted into films that are 

readily available. For many learners, as Paran and Robinson suggest, films are more accessible than 

print; they can help to promote an understanding of the dramatic text and bridge any gap students 

might perceive between the two (2016). It is true that films are usually not faithful reproductions of 

the play, as they are more interpretative. Nevertheless, they do allow students to “gain the view of 

the piece as a whole” and to work on “visual literacy or critical viewing as well as on non-verbal 

communication and cinematographic aspects such as camera work, set, props, soundtrack, or acting” 

(Paran and Robinson, 2016, p. 118). Furthermore, the critics suggest that, if there are more versions, 

the teacher could illustrate different interpretations, or let students work creatively on one film version 

at home, as films are also ideal for homework tasks.  

The teacher could show the film before, after or while reading, depending on the type of text and on 

the purpose of the didactic activity. Paran and Robinson recommend to watch it before reading in 

case of very complex and difficult plays, as the film could draw learners in and motivate them to read. 

This approach would allow them to focus on details more easily. It is useful to watch the film after 

finishing the play if the reading has taken a long time and the teacher feels the need to have students 

step back and experience the work as a whole. Finally, watching the film while reading allows the 

teacher to tailor specific activities to specific parts of the film and of the text (2016). 

2.4 Students’ preferences and learning styles 

As already mentioned above, most classes are heterogeneous and students have different attitudes 

towards learning. In order to enhance the probability that students appreciate the literary text, it is 

worth considering to think of varied activities which accommodate different learning preferences. 
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Students’ learning preferences range from classroom environment to learning styles. Many of the 

activities mentioned above imply the activation of different cognitive strategies and accommodate 

different types of learners. 

Paran suggests that learners’ reactions to incorporating literature in language lessons are closely 

related to the type of approach and type of task that are used in the classroom (2008). As Boyd and 

Maloof4 point out, local classroom conditions are able to encourage or restrict the potential that 

literature classroom has for generating communication in the language classroom. One of the main 

purposes of high school studies is to have students develop their communicative skills and critical 

thinking (see Piano degli studi liceali, 2001, p.11); hence, it is important to create the ideal conditions 

for this to occur.  

Classroom environment should not be underestimated, as it is crucial for establishing a learner-

friendly atmosphere. Depending on the type of activity, it is important to arrange desks in order to 

favour information exchange and to allow students to learn efficiently. Another important aspect to 

bear in mind is that there are a number of factors (for instance: age, general intelligence, motivation, 

aptitude) that influence the way learners react to classroom instruction (Mariani, 1995); there are thus 

different types of learners who will have different attitudes towards learning (Evans, 2008, Scrivener, 

2005, Tice, 1997). Both Scrivener and Tice assume that classes levels are mixed, i.e. that “every 

learner has an individual range of levels” (Scrivener, 2005, p. 69), and that people learn in different 

ways (Tice, 1997). Mariani defines a learning style as “the preferred approach that we consistently 

adopt in our learning experience” (1995, p. 148): this affects our learning strategies. A teacher must 

thus consider that each student has her/his own preferred method and may benefit from approaching 

the text in a way that, however, might put another student at disadvantage. Nevertheless, students 

should learn to activate different learning styles, even those they do not like, as this prepares them 

for the real world. 

Scholars have researched extensively on learning styles and have provided a number of different 

possible classifications. This project takes into account the categorisation presented in Tice’s study 

and, to a lesser extent, in Scrivener’s. Learning style theories presented by other scholars are probably 

just as valid as the one considered for this study. I have opted for Tice’s classification (which supports 

                                                 

 

4 quoted by Paran, 2008, p. 31. 
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in part Scrivener’s) as it is quite clear and straightforward; in fact, it provides a reasonable amount of 

types of learners, distinguishing between sensory- and non-sensory-based learning styles. Categories 

are well defined, although one does not exclude the others.  

Both Scrivener and Tice have identified three kinds of learners “according to which sense they seem 

to favour for learning and remembering” (Tice, 1997, p. 22): visual, auditory, and kinaesthetic 

learners. Tice provides an accurate description for each type. Visual learners respond better to visual 

stimuli: for instance, they prefer reading instructions rather than listening to them, as the written 

words help them understand and remember better. Auditory learners are the opposite: they learn and 

remember better when they listen. Therefore, they will respond better to oral rather than written 

instructions because they will remember them more easily. Finally, kinaesthetic learners prefer 

demonstrations to written or verbal explanations, and will thus learn better if asked to do something 

actively like, for instance, acting, drawing, or actually producing something (1997). According to 

Scrivener and Tice, sensory preferences thus play an important role when it comes to learning.  

However, Tice has also foregrounded other ways students like to learn, which are not sensory-based. 

So-called individual learners are those who prefer to work or study on their own, as they perceive it 

as the most efficient method that helps them remember. Group learners, on the other hand, learn 

better and more efficiently when they work with other people. Students who dislike routine, want 

varied and lively learning experiences, and prefer to be physically involved are defined as concrete 

learners. Some people like teachers to present learning material in a systematic and logic way: they 

like problem-solving and working things out for themselves and are called analytical learners. 

Discussion and group activities favour communicative learners, who learn better through interaction 

and constant feedback. Authority-oriented learners are those students who prefer a traditional 

approach, where the teacher is the authority figure, instructions are given clearly and they can follow 

a structure and a logical progression in what they are learning (1997). Of course, as already mentioned 

above, these categories describe preferences and it is not implied that one category excludes the 

others.  

Furthermore, as already anticipated, it is important to train students to get used to learning styles that 

they do not like, as this allows them to develop other skills and prepares them for the real world, 

where they will be asked to cooperate with other people and may thus have to accommodate different 

working methods. This is why this project wants students to activate different learning styles, and not 

only their favourite.  

Considering what has been discussed so far, the didactic activities should thus be varied and compel 

students to activate a number of learning strategies, so that they can both strengthen their favourite 



  Frigerio Lisa 

 

  11 

 

working method and develop others they are not used to or that need improvement. In order to create 

suitable activities, I will consider what has been discussed so far and the students’ answers to a 

questionnaire. 
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3. The didactic project 

The project was conducted in a third-year class whose main area of study is “Law and Economics.” 

The class is composed of 21 students (7 girls and 14 boys) aged between 17 and 19. The class was 

originally composed of 22 students; however, during the second semester, one student decided to 

leave school. Few students come from different cultural and/or linguistic backgrounds, but none of 

them is a native speaker of English. The average level of the class is neither poor nor outstanding; 

however, there are some remarkable differences among students, as some are quite active and display 

a fair interest in the subject, and others show a passive attitude and seem less willing to be involved 

in the classroom dynamics. Learners tend to be quite focused when asked to take notes, whereas they 

need to be often prompted to work when activities require a more dynamic attitude and personal 

involvement. 

The teacher introduced unabridged literary texts at the beginning of the present school year, as 

required by the third-year programme enclosed in the Cantonal Piano degli studi liceali. During the 

first semester, students had the chance to approach narrative fiction; more specifically, they read short 

stories, which allowed them to familiarise with one literary sub-genre and authentic literary language. 

Because of its briefness, the short story lends itself very well for a first confrontation with original 

literary texts. Furthermore, it allowed the teacher to introduce the notion of climax, which is also 

relevant for the study of drama. Towards the end of the first semester students were introduced to 

drama and its main features in order to have some background knowledge on the genre before facing 

the text.  

3.1 The text 

The play studied in class is An Inspector Calls by John Boynton Priestley. The play interestingly 

combines elements of the detective story, tragedy, and moral plays. Priestley combines these features 

to criticise society. The teacher thought it would have been interesting for a class whose main subject 

is “Law and Economics” to approach this text because, a part from being entertaining, it treats delicate 

issues related to capitalism, socialism, and social responsibility which they might have studied (or 

might study) in their Economics class, or perhaps even in other subjects such as, for instance, History. 

The text thus also lends itself for an interdisciplinary approach.  

Furthermore, the play is particularly suitable for students who begin to approach authentic literary 

texts, as it observes the three rules defined in Aristotle’s Poetics: the unity of action, the unity of 
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place, and the unity of time (Handley, 1991). In fact, An Inspector Calls has one main action and no 

subplots, it takes place in a single physical place (the Birlings’ dining room), and the action lasts less 

than 24 hours (the action actually occupies the same amount of time that events depicted on stage 

would take if they were occurring in reality, namely a few hours). The plot is quite simple and driven 

towards a purpose, and should thus not be too difficult for third-year students. 

As a well-made play, An Inspector Calls shows a linear progression from ignorance to knowledge for 

both the characters and the audience. By combining elements of the detective play and of the moral 

play, Priestley achieves a double purpose: while the action is driven towards a purpose, it also makes 

the audience reflect upon the events. The purpose of a detective play is to find out who committed 

the crime and punish them. However, there is no real crime in An Inspector Calls, as the victim 

commits suicide. Nevertheless, Priestley introduces a new idea of crime: the misuse of power and its 

consequences. In fact, the protagonists have committed bad but legal actions and are beyond the grasp 

of the law: they cannot be punished. An Inspector Calls is therefore a detective play, but it is also a 

moral entertainment, as it aims at giving the audience a moral lesson. This is an interesting aspect 

that could be discussed both while reading and once students have finished reading the play. 

3.2 Methodology 

The overall project lasted from January to the end of April. The teacher presented a preliminary 

activity in December, which was meant to introduce students to drama as a literary genre and to the 

socio-historical context of the play. The lesson was structured so that students could both build upon 

their prior knowledge and/or experience through peer work and acquire new information from the 

teacher. Tasks ranged from linking events to the correct year, to reflecting on the literary genre and 

predicting from the title of the play (see Annexe 1). At the end of the lesson students were asked to 

read the first act and prepare to discuss the content in class. More specifically, the teacher asked them 

to identify the characters involved and the main events. An activity based on plot followed (see 

Annexe 2). 

Observation 

The first part of the project consisted in observing the students’ reactions to various types of activity 

based on the first part of the first act of An Inspector Calls. Students were divided into four groups of 
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four, five or six people. Each group was in charge of a different feature/issue of the first part of Act 

I; tasks consisted in answering questions or preparing something to eventually share with the rest of 

the class. Each group received specific instructions on what they had to do and how they were 

supposed to do it.  

This activity was planned over two lessons of 45 minutes each. During the first lesson students 

worked with their group on the assigned task, constantly referring to the play and consulting the 

dictionary in case of necessity. The teacher monitored each group and was available in case of doubts 

or difficulties, helping students to reflect on concepts rather than giving them the answers. While 

observing, she took notes on single students’ attitude and contribution (see Annexe 3). During the 

second lesson, students had to share their findings with the class. Everybody received a copy of the 

other groups’ worksheets and was asked to take notes while their classmates presented their part. A 

whole class discussion followed each presentation. 

The first questionnaire 

The second part of the project consisted in submitting a questionnaire to students which was devised 

to find out about their learning preferences, the activities they were already used to doing while 

studying a literary text, and their opinion about them. The purpose of the questionnaire was to gather 

some useful data which allowed the teacher to prepared activities which, according to the students’ 

comments, would motivate them to work on the text and make them appreciate it.  

The questionnaire was created using the school platform Moodle, and it is accessible at the following 

link: https://www.cerdd.ch/moodle/lime/mod/feedback/edit.php?id=5661&do_show=edit 

(username: frigeril, password: ********). A screenshot of the questions is also available (see Annexe 

17). Questions ranged from the importance given to classroom environment and determining the 

students’ sensory preferences to types of activity related to the study of literature, and more 

specifically of drama, either in their own language or in the foreign language class. This was 

particularly important to determine what kind of activities had the potential to increase the students’ 

appreciation of a literary text. These questions were also designed in order to consider activities which 

required the activation of different learning styles. 

The survey, which was highly structured, was made of eleven groups of questions. Most of these 

were multiple-choice questions which required one answer only; in a few cases, it was possible to 

choose among a number of answers. The three opening questions had the sole purpose of determining 

some generalities about the students: a part from communicating their age and gender, students were 

https://www.cerdd.ch/moodle/lime/mod/feedback/edit.php?id=5661&do_show=edit
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asked to choose a nickname to use for the whole duration of the project. The purpose was to compare 

the answers of this questionnaire with those of the final survey. There was one open question at the 

very end, which allowed students to suggest one further activity which they thought would increase 

their motivation to work on and their appreciation of the play.  

The didactic activities 

The activities were prepared on the three acts of the play considering the suggestions presented in the 

theoretical background and the students’ answers to the first questionnaire. Students worked on the 

text both at home and in class.  

The final questionnaire 

The teacher eventually submitted a final questionnaire to students to evaluate the effectiveness of the 

project. The survey attempted to answer the following questions: did the activities motivate students 

to work on the text? Which activities contributed to increase their appreciation of the play? Unlike 

the first questionnaire, the second one was less structured and allowed student to answer more freely.  
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4. Results and analysis 

4.1 Observation 

This first part of the project allowed the teacher to observe the groups’ dynamics and the students’ 

reactions to the activities that were proposed. The teacher noticed that students collaborated quite 

well, although she had to remind some of them to speak English only and encourage others to give 

their own contribution. The teacher also noticed that, after 45 minutes, only one group was ready to 

present the results to the class; the other three needed some extra time to finish their task. The teacher 

gave them 10 to 15 extra minutes the following lesson; the group that had already finished received 

the handouts of the other groups and started discussing about the questions while waiting for 

everybody to complete their part.  

The first group was in charge of the opening scene and was asked to work on stage directions. Tasks 

included questions concerning the long opening stage direction and a dialogue to perform in front of 

the class (see Annexe 4). The performance was based on a short section (see Annexe 14) which was 

meant to emphasise gestures and attitudes described in the stage direction. The purpose was to draw 

the students’ attention to the importance of stage directions so that they would not skip them while 

reading the play, as they give the reader essential information about the characters, the atmosphere, 

etc. 

The second group had to focus on characters and on what readers could learn about their social status, 

wealth, behaviour, etc. through their dialogues. Students had a few questions which targeted these 

issues (see Annexe 5). These students were orally informed that they had to work together on each 

question and that everybody was expected to contribute. 

Group three was in charge of the leading character of the first part of the play, Mr Arthur Birling. The 

focus was on Mr Birling’s outlook on various issues (see Annexe 6). Each student had one issue to 

focus on: they were thus asked to first work individually and then to share and discuss with the other 

members of the group before sharing with the whole class. 

The last group had three questions to discuss together: two of these touched issues related to society 

in the early twentieth century, whereas the last one introduced the concept of dramatic irony (see 

Annexe 7). A written definition of dramatic irony was provided, and students had to find examples 

of it in the text. 
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The main problem that the teacher noticed during this first group activity was that students did not 

know where to find the information they needed. When they received the task and the related 

instructions, most of them started re-reading the play from the very beginning until they found what 

they were looking for. This suggests that, although they had previously read the text at home, they 

had not made some close reading. However, this probably happened because the teacher simply asked 

them to re-read the first part of Act I and prepare to discuss it with the class. Instructions were actually 

too vague and students were perhaps not very motivated to read the text, probably because they did 

not know what they had to focus on.  

4.2 The first questionnaire 

The questionnaire was accessible on Moodle for two weeks, so that everybody had time to fill it in. 

The teacher made it clear that the survey was completely anonymous and that everybody was required 

to fill it out. However, three students never accessed the platform; the data is thus based on the 

answers of 18 students out of 21. 

The opening questions had the purpose to determine the preferred classroom environment based on 

the working dynamics, so that desks could be arranged in order to favour learning.  

 

Figure 4.2.1 – Answer to the question “When you are in class,…” 

Results show that students generally prefer desks to be arranged in a horseshoe rather than rows or 

clusters regardless of the activity. However, data shows that learners favour the horseshoe 
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arrangement especially for class discussions (5 students), the three parallel rows when the teacher is 

explaining and they are taking notes (8 students), and clusters for working in small groups (11 

students). The horseshoe arrangement seems to be a good compromise, as students seem to find it 

suitable for a wide range of activities. In fact, if the same lesson envisages different types of activities, 

the U-shape seem to be fine for everybody except for one student. If activities are not meant to change 

over the course of the lesson it would be better to arrange desks in clusters for group work and in 

three parallel rows in case of a lecture (it is however rare that the teacher lectures for 45 minutes 

without requiring students’ interaction). 

The following question aimed at determining the students’ sensory preference.  

 

Figure 4.2.2 – Answer to the question “Generally, when the teacher asks you…” 

Most students (12 out of 18) seem to be auditory learners, as they stated they prefer listening to 

instructions rather than reading them or being shown how to do something. Of the six people who are 

not auditory learners, three students prefer information to be presented visually, whereas the other 

three are keener on being shown what to do. This suggests that many students need the intervention 

of somebody else (either the teacher or the peers) to better understand the task. 

The following group of questions aimed at determining what types of activities students were already 

used to doing and how often they were asked to work in a certain way in their other language and 

literature classes. In order to state how often they were asked to work in a certain way, students could 

choose between three options: “never,” “sometimes,” and “often.”  
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Figure 4.2.3 – Answer to the question “When you study a literary text…” 

The teacher expected answers to be quite uniform. However, results are quite surprising and show a 

wide variety of answers. It is true that a few students joined this class at the beginning of this school 

year and they may thus have had different experiences regarding ways of working in the language 

and literature classroom, since they probably had different teachers. However, the variety of answers 

also suggests that students might interpret frequency differently. In fact, “sometimes” and “often” are 

quite construable. In the future it would be better for the teacher to specify what she means by 

“sometimes” and “often,” so that everybody has the same reference points. 

Despite this heterogeneity, data shows that students are nevertheless used to taking notes while the 

teacher speaks, as nobody stated that they never do it. Peer and/or class discussion also seems to be 

quite common; in fact, only one student claimed never to discuss issues related to chapter/scenes, 

characters, themes, etc. with classmates and teachers. Most students affirmed to sometimes work in 

pairs or small groups and then present the results to the class; only two students claimed never to do 

it. Interestingly, students have probably been rarely exposed to activities which favour kinaesthetic 

learners, as only one student claimed to often play a role or create something.  
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Students were then asked to specify which of the activities mentioned above had particularly 

motivated (or would particularly motivate them) to work on the text. It was possible to give more 

than one answer and, in case none of them applied, it was possible to choose the option “none.”  

 

Figure 4.2.4 – Answer to the question “Which of the activities mentioned above…” 

Unsurprisingly, two types of activity which seem to motivate students to work on the text are also 

those they are already used to: nine students find working in pairs or small groups (a) particularly 

motivating, whereas six students feel motivated when they have to take notes (c). Four students chose 

the option “physically do something” (f) and three “discuss issues as a class” (e). Only two students 

felt or would feel particularly motivated to work on their own (b) or to analyse the text thoroughly 

with the help of secondary sources (d). None of these methods appealed to two students. Data suggests 

that most students are group learners. It would be interesting to see if group work motivates them to 

analyse the text thoroughly. There is also a fair number of authority-oriented learners, namely those 

who prefer a traditional approach in which the teacher gives them information in a logical, structured 

way, which would help them take notes.  

The next set of questions focused on the study of a dramatic text. The first question simply aimed at 

knowing whether students were already familiar with the genre.  
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Figure 4.2.5 – Answer to the question “Have you ever studied a dramatic text…” 

Data shows that 50% of learners answered “yes;” these students were invited to answer another set 

of questions related to the study of a dramatic text. Only nine students should have answered the 

questions concerning the study of drama in the other literature and language classes, as specified in 

the survey; however, the data collected shows that eleven students did it.  

 

Figure 4.2.6 – Answer to the question “Has any of these activities…” 

This means that two students did not understand that, in case of a negative answer to question 8, they 

had to skip to the following group of questions. Unfortunately, the data collected in this part of the 
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survey is thus not completely reliable, as it is not possible to know which answers were given by 

those two students who failed to understand that they had to skip to question 10. The purpose of this 

set of questions was to determine whether students had previously experimented some of the activities 

that the teacher intended to propose for the study of An Inspector Calls and whether such activities 

had contributed to increase their appreciation of the play. This would have allowed the teacher to 

have reliable information based on experience rather than impression.  

Apparently, all the activities had contributed to increase dramatic appreciation; only a minority 

answered “no” or “never done.” What data highlights is that both the viewing of a performance or a 

film and individual reading followed by a group or class discussion particularly increased the 

students’ appreciation of the play. 

The same activities (some of them had been slightly modified) were then re-proposed in the following 

set of questions. This time, each student was required to answer and had to decide how much such 

activities would increase their appreciation of An Inspector Calls. Students could express their degree 

of appreciation through three options: “not much,” “a bit,” and “a lot.” If students answered “not 

much,” the assumption was that the activity did not interest them and that, consequently, would not 

encourage them to work on the text. The answer “a bit” could suggest indifference rather than 

moderate motivation, whereas students who answered “a lot” were thought to be seriously interested 

in the activity and believe that it could increase dramatic appreciation. 

 

Figure 4.2.7 – Answer to the question “How much do you think…” 
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Results show that what would definitely increase their appreciation of the play is watching a theatrical 

performance or a film version of it: 14 students out of 18 affirmed it would definitely increase it, 

whereas four students said it would partially increase it. Nobody thought it would not contribute at 

all. Students also confirmed their inclination to note-taking; in fact, 11 students claimed that note-

taking would increase their appreciation of the play. Only three students answered negatively (“not 

much”) to this question. Finally, learners also affirmed that reading first on their own and then 

discussing in groups or with the class would increase their appreciation of the play. A number of 

students displayed a moderate interest or indifference towards role-playing and performing; these two 

activities could thus be proposed as optional rather than compulsory, as this would give interested 

students the chance to test the activity and, at the same time, it would not force those who are not 

keen on doing it. 

Students eventually had the chance to propose their own activity. This was the only question which 

required learners to write something instead of choosing from a number of options. However, unlike 

the other questions, this was not mandatory. Only one student decided to write a comment; he or she 

actually did not suggest any other activity, but remarked how group discussion usually helps him or 

her to better understand what the story is about and what is going on. 

 

4.3 The didactic activities  

Considering the scholars’ suggestions and the students’ answers to the survey, the teacher prepared a 

number of activities for the study of An Inspector Calls. More specifically, she decided to focus on 

three types of activity which everybody was required to do and two types which were optional. 

Activities based on film viewing, note-taking and reading on one’s own were proposed to everybody; 

acting and role-playing were the two elective activities. Many activities were prepared in order to 

allow students to work in groups and/or compare their findings before discussing with the class, as, 

according to students’ answers, pair or group work seems to incentivise motivation.  

Watching a film version of the play 

Since watching a film version of the play is widely considered by both scholars and students as 

something which inspires dramatic appreciation, the teacher prepared two activities based on the 
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viewing of Guy Hamilton’s 1953 adaptation of the play. An Inspector Calls has been adapted into a 

number of film versions which offer different interpretations. There is even a very recent (and 

modern) version produced by Aisling Walsh, which re-elaborates Priestley’s play. However, since 

the teacher had the impression that students struggled with the text, she opted for Hamilton’s version, 

which is quite faithful to the play and would probably have promoted the understanding of the 

dramatic text better than Walsh’s version. This kind of activity should mostly favour visual learners, 

i.e. those who respond better to visual stimuli. 

The teacher decided to show the film while reading the play. More specifically, she opted for activities 

which aimed at supporting the written text with the viewing of selected scenes. The first activity 

based on the viewing of the film focused on the second part of Act I. Students received a handout 

(see Annexe 8) with a task to carry out. The handout was made of two columns: events as told in 

Hamilton’s film and events as exposed in the play. Each column was divided into six parts, which 

corresponded to six questions to answer. The main purpose was to have students take notes while 

watching the film and then check information in the play and, if necessary, comment on possible 

differences. The teacher remarked that, while watching the film, students mainly had to focus on the 

characters’ behaviour, their gestures, tones, and, in general, on what allowed them to better 

understand the characters and their role in the play. The second column, which learners had to 

complete at home, was structured like the other one and required students to check information in the 

text and support their answers with quotations. 

The second activity based on the viewing of the film focused on a specific scene: Mrs Birling’s 

meeting with the victim at the Brumley Charity Organisation. The teacher thought it would have been 

useful for students to see a representation of an event which, in the play, is simply narrated by Mrs 

Birling. When reading the play, readers can rely on Mrs Birling’s point of view only. On the other 

hand, the film allows them to see the scene as interpreted by the director, which features a number of 

characters: Mrs Birling, Eva Smith/Daisy Renton, and the other women who are in charge of the 

charity organisation. This gave students an idea of the development of the conversation. Of course, 

this is Hamilton’s interpretation, but it nevertheless helped readers have a clearer picture of what had 

happened.  

Initially, the viewing of this scene was designed as an activity following a short performance. In fact, 

two students should have acted the meeting between Mrs Birling and the victim. This would have 

allowed kinaesthetic learners to take the most of the activity to appreciate the scene through their 

favourite learning style. The ultimate purpose was to compare the students’ performance with 

Hamilton’s version and discuss about possible different interpretations. The teacher asked if there 
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were pairs of students willing to perform. Only two students volunteered but, unfortunately, they did 

not show up for two consecutive weeks and, since the study of the play could not have been delayed 

any further, the teacher decided to adjust the lesson plan and proposed another activity.   

Students were asked to watch the scene their two classmates had been supposed to perform and think 

of adjectives to describe Eva Smith’s, Mrs Birling’s, and the other women’s behaviour. Students had 

then to discuss in pairs and motivate their choice of adjectives before discussing with the whole class. 

Students did not struggle with finding adjectives to describe Mrs Birling, whereas they had more 

difficulties in describing the victim. After watching the film, which features the interaction between 

Sybil and Eva/Daisy, it was easier for them to have a clearer picture of the woman’s role in the 

victim’s suicide. 

Listening to an extract 

Considering the importance of the spoken word in drama, as underlined by Paran and Robinson 

(2016), the teacher opted for an alternative activity to film watching and prepared a listening activity 

for the opening scene of Act II. The listening track was taken from John Foley’s adaptation for radio 

of Priestley’s play. Students received a handout with questions (see Annexe 9). The main purpose of 

this activity was to have them focus on the tone of the conversation between Sheila and Gerald, which 

would have allowed them to better interpret their relationship. This was in fact the first question. They 

then had the chance to listen again and answer the other four questions and compare with a partner. 

If necessary, they could check answers in the play. Questions aimed at testing both their overall and 

deeper understanding of events so far, but also at giving them the chance to react critically (see 

question d: “Do you feel sorry for Sheila? Why?”). Students struggled with answering questions while 

listening, even though they had previously read the scene. Everybody eventually had to check answers 

in the text. Perhaps it would have been better to let them read while listening to the track, so that they 

could have followed more easily while also focusing on the tone. 

Performing and role-playing  

These two types of activity were not compulsory for the whole class. As already mentioned, one 

group was asked to perform the opening scene at the very beginning of the didactic project (see 

Annexe 4), and students were invited to volunteer to perform the Charity Organisation scene (see 
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Annexe 10). As already anticipated, performing the content of the play did not awake the students’ 

interest, as only two of them volunteered and, eventually, did not show up when they were supposed 

to act in front of the class. In spite of the fact that many scholars (Lazar, 2009, Paran and Robinson, 

2016, Parkinson and Reid Thomas, 2007) believe that acting is essential to promote a better 

understanding of drama, students are not very keen on trying; probably, performing in front of the 

class does not allow them to enhance the appreciation of the play.  

Role-playing while reading from the text was associated with other types of activity, usually with 

questions students had to prepare at home. For instance, when students could not answer some 

questions, the teacher asked them to volunteer to role-play the part of the dialogue which answered 

the question(s). This was particularly useful to draw their attention to tone, mood, and characters’ 

behaviour. Students were keener on role-playing with the help of the book rather than acting; in fact, 

a wider number of students was willing to do it (about 8 to ten 10).   

One of the activities which involved role-playing while reading out loud was based on the beginning 

of Inspector Goole’s questioning of Mrs Birling (see Priestley, 1947, pp. 38-41). Students had 

received as homework a handout with four questions to answer (see Annexe 11): two of these 

questions asked learners to analyse some quotations, whereas the other two required them to support 

their answer with quotations from the text. They were then given some time in class to discuss their 

findings in pairs or groups of three before sharing with the class. While monitoring pair and group 

discussions, the teacher noticed that the students’ answer tended to be quite vague or superficial and, 

as far as the last two questions are concerned, very few students had referred to the text with 

quotations. The teacher thus decided to have students play the characters and read the scene out loud 

while the rest of the class underlined/highlighted in the text parts of dialogues and stage directions 

which allowed them to answer the questions. Students were then better able to go into deeper details 

and identify some quotations to support their answers. 

Individual reading: answering questions and comparing with a partner 

Some of the activities focused on reading for content and aimed at testing the students’ overall 

understanding. As stated before, in order to appreciate a text students need to be familiar with plot, 

characters, themes, etc. At the beginning of the didactic project the teacher noticed that students found 

quite useful doing an exercise on the plot in pairs, as it allowed them to discuss and compare what 

they had actually understood. The teacher had prepared for that purpose a gapped summary of Act I 

for students to fill in (see Annexe 2). This implied prior individual reading. Students could then 

choose between a gapped text with alternatives provided in a box (the box contained a couple of extra 
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words) and one without alternatives. However, everybody chose the option with alternatives, 

probably because they did not feel very confident or perhaps because they had not read the text 

closely. Gapped words were meaningful to the content; in fact, they were all key-words essential to 

understand the main events. In this preliminary activity, students also had the chance to learn the 

meaning of words which were useful for them to discuss the play or parts of it.  

Since this kind of activity had eventually allowed everybody to have a clearer picture of characters 

and events, the teacher decided to propose a similar activity to allow students to assess their general 

understanding of events of Act II. The teacher initially projected (with the help of the beamer) key-

words related to the most relevant events of the second act and asked students to discuss in pairs and 

reconstruct the plot with the help of the key-words. However, students struggled and the activity 

could not be carried out with success. The teacher thus decided to propose a different approach the 

following lesson; this time, the activity required students to put the main events of Act II (which, this 

time, were expressed in full sentences) in the correct order (see Annexe 12)5. Once again, students 

had the chance to learn new vocabulary through the sentences provided for the reconstruction of the 

plot. Students had to do the task on their own and then compare the sequence with a partner, discuss 

possible divergencies and, finally, discuss the meaning of the words/expressions in bold. 

The teacher feared that this exercise would have been far too easy and not very stimulating for some 

of the students, but it was not the case. In fact, it took all students a while to sequence events and, 

during peer discussion, the teacher noticed that there were quite a few divergent answers. Some 

students did not reach an agreement and other were too busy re-reading the act (which was not the 

purpose of the task), so the teacher asked them to change partner and see if they found one with the 

same sequence of events. Eventually, answers were checked as a class and doubts cleared.  

A similar exercise was proposed for the scene in which Gerald confesses he had a relationship with 

the victim. Students received a handout with three short tasks to complete (see Annexe 13). The first 

one required them to reflect on the character of Joe Meggarty and his role in the story, whereas the 

other two focused on Gerald’s confession. As far as this second part of the task is concerned, students 

received a sequence of events which summarised in a few words Gerald’s meeting with the victim 

                                                 

 

5 Annexes 12 and 13 were designed with the help of ideas taken from the website teachit.co.uk , “6 weeks teaching pack  

– An Inspector Calls by J. B. Priestley.” 
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and they were asked to put them in chronological order and to add any details that, according to them, 

were important to stress. Finally, learners had to say how they felt towards Gerald’s revelation. A list 

of adjectives was given to them so that they could use them to describe Gerald’s behaviour and thus 

support their opinion. Tasks had to be carried out individually before comparing with a classmate and 

discussing their feelings towards Mr Croft. Students thus had the chance to react critically to the 

content of the play.  

Note-taking and group work 

The survey highlighted the students’ inclination to note-taking, which is an activity that should favour 

both authority-oriented and auditory learners, but also individual learners. In fact, the questionnaire 

also shows that, a part from being authority-oriented, most students prefer listening rather than 

reading or being shown how to do something. However, the teacher decided never to give 45-minute 

lectures, but to insert short note-taking activities either before or after other activities in order to give 

students the necessary information to understand something or to complete sections of analysis which 

had remained incomplete. Furthermore, she told students they were expected to take notes during 

their classmates’ oral presentation.  

As far as oral reports are concerned, which took place after reading Act III, the class was divided into 

seven groups of three people each. Each group had a character and a related topic to analyse (see 

Annexe 14) and formally present to the rest of the class. This task required collaboration outside the 

classroom and an accurate analysis of their character. Furthermore, they had to search actively for 

information concerning a theme which emerged from the play, relate it to their character and integrate 

it into their presentation. Each group also had to imagine their character in present-day society and 

briefly tell the class what, in their opinion, would be different, and why. Students were free to choose 

who they wanted to work with and could express their preference regarding the character they wanted 

to analyse. Tasks also included the preparation of visual support for classmates (PowerPoint, 

transparencies, etc.) and a glossary of difficult words/expressions. The glossary had to be prepared 

using the monolingual dictionary. Students generally reacted positively to oral reports and prepared 

them accurately. Unfortunately, presentations were followed by poor discussions, as students were 

not particularly keen on discussing the classmates’ reports. Apparently, the cause was that most 

students were focused on their own upcoming presentations and were not paying particular attention 

to their classmates’. 
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4.4 The final questionnaire 

The final questionnaire, which is available at the following link 

https://www.cerdd.ch/moodle/lime/mod/feedback/edit.php?id=5894&do_show=edit (username: 

frigeril, password: ********) was accessible on Moodle for one week. A screenshot of the questions 

is attached (see Annexe 18). All students answered the questionnaire but, unfortunately, many of 

them did not understand they had to use the same nickname of the first survey. It was thus not possible 

to compare the single student’s answers.  

The opening question wanted to find out how many students had enjoyed studying An Inspector Calls 

and how many had not.  

 

Figure 4.4.1 – Answer to the question “Did you enjoy studying An Inspector Calls?” 

Data shows that most of them liked studying the play; however, some of them did not. This data is 

not particularly relevant unless it is possible to know what the reasons for liking or disliking the play 

are. This is why the questionnaire required students to actually specify what they liked or what they 

did not like about it and give reasons. 

Students who enjoyed studying the play had thus to answer another set of questions. First of all, they 

had to specify which of the activities carried out in class or at home had contributed to increase their 

appreciation of the play. They then had to be more precise and specify why they liked the activities 

or what they liked about them. Furthermore, they were asked if anything else had increased their 

appreciation of the play.  

https://www.cerdd.ch/moodle/lime/mod/feedback/edit.php?id=5894&do_show=edit
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Figure 4.4.2 – Answer to the question “Which of the following activities contributed to…” 

Results show that watching scenes from Hamilton’s adaptation contributed significantly. The activity 

thus met the students’ expectations, as most of them had previously affirmed that the viewing of a 

film version of the play would have allowed to increase dramatic appreciation (see Figure 4.2.7). As 

far as the reasons are concerned, students generally affirmed that the film allowed them to better 

understand the story and those details that they did not manage to understand while reading (see Table 

1, Annexe 16). Watching the film thus seems to be a valuable activity, as it promotes a better 

understanding and, consequently, appreciation. 

Students had also previously claimed that reading on their own and then discussing in class would 

have been a possible way to increase dramatic appreciation (see Figure 4.2.7). As Figure 4.4.2 shows, 

this activity actually contributed only for about half of the students who answered affirmatively to 

question 1; these students observed that this activity contributed to increase their appreciation of the 

play either because the story lent itself for interesting discussions or because discussing in class 

allowed them to better understand what was going on. Some students affirmed that individual reading 

was an opportunity to develop their own opinion, and class discussion contributed to compare them 

to their classmates’ (see Table 1, Annexe 16).  

Data interestingly shows that note-taking did not contribute much, if not at all; in fact, only one 

student apparently made the most of the activity. In spite of the fact that a number of students had 

previously claimed that note-taking would have increased dramatic appreciation (see figure 4.2.7), 

results do not confirm the students’ expectations. Only one student commented on note-taking, 

affirming that she/he found it boring because they had to take notes while also discussing as a class 

(see Table 1, Annexe 16). Asking students to take notes while also commenting on some questions 
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might have been too much for them. It would probably be better to devote some time to note-taking 

alone instead of alternating it with other activities, as it might benefits students more. 

Students who did not enjoy studying An Inspector Calls were also asked to answer another set of 

questions. The first question aimed at discovering whether they did not like the story itself or the 

activities done in class, or if there were any other reasons. As far as the activities are concerned, 

students were asked to specify which ones had not allowed them to appreciate the play. If they ticked 

“other,” they were asked to give more details in question 4.  

 

Figure 4.4.3 – Answer to the question “What did you not like about the play?...” 

Data shows that most of the students who did not like studying the play disliked the story itself. 

However, according to their comments (see Table 2, Annexe 16), the literary genre is the main cause 

of their rejection towards the story, as those who added opinions stated that they do not like drama, 

possibly because they found it difficult to read.  
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Figure 4.4.4 – Answer to the question “Which of the following activities…” 

As far as the activities are concerned, answers are not uniform and it is difficult to say whether there 

is a specific activity which did not allow students to appreciate the play. In fact, all the activities 

except “listening to parts of dialogues” were selected at least once. 

Finally, all students had to answer a question concerning the activity most promoted by scholars as 

far as studying drama is concerned, but which did not achieve resounding success among the students 

of this class: performing. According to the students’ comments (see Table 3, Annexe 16), the main 

problem related to this kind of activity is the fact that performing in front of the class might be 

embarrassing, especially for shy or anxious students. Some of them also claimed that, since they are 

not actors, they cannot produce quality performances. Others simply stated not to like performances, 

but without giving any particular reason. A couple of students complained about the limited time they 

had been allowed to prepare the performance, which was actually not one day (as they claimed), but 

one week. Interestingly, one student was not motivated because the teacher would have not assigned 

a mark. 

However, there were also a few students who affirmed that performing is an interesting activity 

because it allows learners both to understand the story better and to identify with the characters. One 

student affirmed that acting is a good way to test the students speaking skills. Some students finally 

claimed that they did not like performances but appreciated other activities such as, for instance, 

preparing and presenting their character and topic to the class (one student claimed that she/he 

enjoyed this activity because it forced her/him to think and allowed her/him to better understand the 

story) or discussing about the story. The students’ comment suggest that acting could thus continue 
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to be proposed as an optional activity; this way, it would be an opportunity for those students who 

believe it to be useful and, at the same time, it would not force shy students to be in the spotlight. 
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5. Conclusion  

The aim of this project was to find out whether there are some activities which motivate students to 

work on the literary text, and more specifically on drama, and enhance its appreciation. To achieve 

this purpose, the teacher considered a variety of activities that can be exploited for the study of 

dramatic texts and that require the activation of different learning strategies. 

The results reported below are provisional, as they are based on a single project which focused on a 

limited sample of students. The data collected through the two surveys shows that dramatic 

appreciation depends very much on understanding the details of the story, as also foregrounded by 

scholars (see Paran and Robinson, 2016). In fact, most students claimed that they liked specific 

activities because they allowed them to understand the story better. Watching the film and class 

discussions were the activities which mostly contributed to increase the students’ appreciation of the 

play; the former, which favours both visual and auditory learners, underlines the importance of 

associating images with words, whereas the latter, which is particularly suitable for communicative 

learners, suggests that students feel the need to confront their findings with the class and have a 

feedback. Both activities, which confirmed the students’ expectations, promoted a better 

understanding of the play and, consequently, increased its appreciation. 

One of the scholars’ most promoted activities for the study or drama, i.e. performing, was not 

successful in this class. This, however, does not imply that it would not be successful in other classes. 

Should the didactic project be proposed again, it would be interesting to provide alternatives to 

performing. Perhaps, the teacher could promote more creative activities which, unfortunately, were 

not carried out in this research because of both the limited time available and the briefness of the play. 

In fact, there are many interesting types of activity which could have been proposed to students and 

might have contributed to increase dramatic appreciation. For instance, creative activities such as 

writing the story from another character’s point of view or changing the characters’ identity might 

have been interesting food for thought. 

Finally, while some students were able to explain why they liked or disliked the play, others still 

struggle with expressing their own opinion and thoughts. The teacher proposed a number of activities 

which aimed at giving students the chance to develop their speaking skills and thoughts; however, 

while some students ventured into interpretation, others simply chose to say that they either 

appreciated the play or not, without giving any reason. The teacher should thus continue creating 

situations in class in which the students have the chance to develop their critical thought.  
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Annexes  

Annexe 1 

An Inspector Calls, by J. B. Priestley 

Introduction 

Two different social and historical contexts are relevant in An Inspector Calls: those of 1912 and those of 

1945. 

 

Put the following events in the correct column.  

1. The First World War would start in two years. 

2. Women had earned a more valued place in society. 

3. Social class distinction had been greatly reduced. 

4. There were strong distinctions between the upper and the lower social classes. 

5. There was a great desire for social change. 

6. Women were subservient to men. All a wealthy woman could do was get married; a poor woman 

was seen as cheap labour. 

7. The ruling classes saw no need to change the status quo. 

8. The Second World War ended in Europe on 8 May. 

 

 

An Inspector Calls ………………….. in 

1912 

An Inspector Calls ………………….. in 

1945 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Teaching Drama – Activities to Increase the Students’ Appreciation of An Inspector Calls 

38 

 

 

Important features of the early twentieth century: 

- Time of great changes and innovations (technology, science, arts, politics,…). 

- The British society was very conservative, and thus resistant to those changes: it was a capitalist 

society, which believed in individual responsibility. 

- Widespread industrial activity. Labourers on strike asking for minimum wages. 

- The New Liberals believed that the government had a social responsibility.  

 

What is a play? 

Tick from the list the elements that you find in a play: 

 Chapters  

 Act 

 Omniscient narrator 

 Dialogue 

 Stage direction 

 Characters 

 

Dramatic structure: Gustav Freytag’s pyramid 

 

 

Dramatic genre 

What kind of play do you think An Inspector Calls is? 

………………………………………………………….. 

What do you expect to find in it? List a few ideas. 

- ……………………. 

- ……………………. 

- ……………………. 

- ……………………. 

- ……………………. 

 

 

  

https://www.google.it/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiUzY_25YnQAhXCVRQKHa2EDTUQjRwIBw&url=https://solqushorts.wordpress.com/writing-advice/freytags-pyramid-and-the-art-of-the-plot/&psig=AFQjCNGSQbk7OIbrf8wstblsZk95lKVIXQ&ust=1478166571006948
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Annexe 2 

An Inspector Calls 

Plot – Act 1 

Task 1: Read the summary and fill in the gaps with the words in the box. CAREFUL: there are some 

extra words that you will not need. 

 

 

 

 

The Birling family are holding a dinner party to celebrate the ____________________ of Sheila to Gerald 

Croft, the son and heir of Mr Birling's rival in business. Although there are a few signs that not everything is 

perfect (Mr Birling is a bit too anxious to impress Gerald, Eric seems rather nervous and Sheila playfully 

rebukes Gerald for not having come near her the previous summer) there is a happy, light-hearted 

atmosphere. 

When the ladies leave the men to their port, Mr Birling has a 'man to man' chat with Gerald and Eric, 

advising them that a man needs to look after himself and his own family and not worry about the wider 

____________________. As he is telling them this, the doorbell rings. Inspector Goole enters, an 

impressive, serious man whom none of them ____________________. 

Inspector Goole announces that he has come to ____________________ the suicide of a young working-

class woman who died that afternoon. Her name was Eva Smith. After seeing a photograph of her, Birling 

admits that she used to be one of his ____________________: he discharged her when she became one of 

the ring-leaders of a strike asking for slightly higher ____________________. Birling justifies sacking her 

by saying he paid his workers the usual rates; he cannot see that he has any ____________________ for 

what happened to her afterwards. 

When Sheila joins the men, the Inspector reveals that he would also like to question her about the woman’s 

death. He tells Sheila that Eva's next job was at a dress shop called Milwards, but that she was sacked after a 

customer complained about her. When shown a photograph of the girl, Sheila is very distressed. She admits 

that it was her fault that Eva was sacked. After having tried on a dress that didn't suit her at all, she saw Eva 

smirking at another shop assistant - in her anger, Sheila had told the manager that if Eva wasn't fired, Mrs 

Birling would close their account. Sheila feels ____________________ and responsible for Eva's death. 

When the Inspector then states that Eva, in despair, changed her name to ____________________, Gerald 

Croft's involuntary reaction reveals that he knew her too.  

Edna  guilty  employees  community  wedding  

Daisy Renton  knows  engagement  investigate          

prices  wages  responsibility  employers 
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Task 2: Look at the words/expressions in bold and insert them in the following definitions. You might 

have to modify their form. Then compare with a partner. 

 

a. A ………………………….. person is upset or worried. 

b. It means “from desperation”:…………………………….. 

c. A person who is ……………………………… is smiling in a way that expresses satisfaction or 

pleasure. 

d. It means “at large” or “in general”:…………………………. 

e. A ……………………………. is a buyer, a client. 

f. A ……………………………….. person comes from labouring classes and earns little money. 

g. If you …………………………….. somebody, it means that you criticise them. 

h. A ……………………………… is the leader of a group of people who are doing something which is 

usually against the rules, illegal. 

i. If you want to …………………………….. somebody, you want them to admire or respect you. 

j. ………………………. and ……………………….. are synonyms of “(to) fire”.  

k. ……………………….. are amounts (=quantity) or levels of payment.  
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Annexe 3 

 

Observation chart 

 

Group  Students 

(names were 

deleted to protect 

the students’ 

identity) 

Attitude in class Presenting of results 

1 5 students S1: collaborates well, often takes the lead. 

Suggests ideas for performance 

S2: collaborates well, has to be reminded 

not to speak Italian. 

S3: collaborates well 

S4: prefers taking notes on her own, has to 

be reminded to collaborate with the others 

S5: quite involved, a bit passive 

sometimes 

Only S1 and S4 discuss the 

questions on stage directions 

in front of the class. The 

other three need prompting 

(S2 has nothing to say).  

Performance: nicely done, 

although S2 doesn’t pay 

attention to stage direction 

and doesn’t accompany 

words with gestures or 

suitable tone. 

2 6 students Spend a lot of time on first question, S2 

and S3 work on their own on other 

questions. Speak Italian as soon as I go 

away, have to be reminded several times 

to speak English only. 

Speak clearly but answers 

are a bit superficial, can’t 

say where they found 

information.  

3 4 students I have to remind S3 and S4 to work on 

their own first, and then compare answers. 

S2 very quick, I ask him to help 

classmates. 

Each member of the group is 

in charge of one question. 

Very clear answers. 

4 6 students SS collaborate well but need my help with 

question 3. S1 and S2 quite passive, wait 

for the others to find answers. 

Confusion with dramatic 

irony, I have to explain the 

concept to the class. 
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Annexe 4 

An Inspector Calls 

Act I – section 1 (Exposition: pp 5-16, l. 9) 

Stage directions 

 

 

Read the stage direction at the beginning of the play. What kind of information does it give us… 

1. about the setting? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

2. about the characters? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

3. about the lighting? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………. 

 

Stage directions are widely used to give information about the feelings or actions of the characters 

which would help the actors playing them. For example, they tell us that a character is ‘distressed’, 

‘happy’, ‘uneasy’, etc., that he/she speaks ‘rudely’, ’quietly’ etc., that he/she shows ‘signs of 

impatience’ or has a reaction that is ‘involuntary’, etc. 

4. Look at the dialogue between Gerald and the members of the Birling family from p. 9, l. 25 to p. 10, 

l. 34. Use the information given in the stage directions in order to prepare an engaging performance 

in front of the class. 

  

Group 1: 5 students 
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Annexe 5 

 

An Inspector Calls 

Act I – section 1 (exposition, pp. 5-16, l. 9) 

Importance of the exposition  

 

 

The opening part of a play is known as the exposition and it’s very important because it introduces key 

points/ideas that will be developed throughout the play.  

a. It introduces almost all the main characters. Who are they and what do we learn about them? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

b. It establishes the relationship between those characters: 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

c. It tells the audience about the wealth and social position of the Birling and Croft families: 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

d. It introduces key ideas about social justice and class distinction: 

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

e. It suggests that there are secrets that could affect the characters in the future. What is Sheila 

suspicious about? 

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

  

Group 2: 6 students 
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Annexe 6 

An Inspector Calls 

Act I – section 1 (exposition, pp. 5-16, l. 9) 

Importance of the exposition  

 

 

 

Arthur Birling is the leading character in this first part of the play. In his speeches, he gives his 

opinion on a number of subjects. Analyse his speeches on pp. 11-12. What is his outlook (=mental 

attitude) on… 

a. internal politics? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

b. war? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

c. progress? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

d. the future? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

  

Group 3: 4 students 



  Frigerio Lisa 

 

  45 

 

Annexe 7 

An Inspector Calls 

Act I – section 1 (exposition, pp. 5-16, l. 9) 

Importance of the exposition  

 

 

 

2. What does Sheila’s engagement to Gerald Croft mean to Arthur Birling?  

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

3. Can you identify some clues which suggest that Arthur Birling feels inferior to Gerald and his 

family? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

4. Part of the play success depended upon the dramatic irony that Priestley created. Dramatic irony 

occurs when the audience is aware of something that the characters are not aware of. This is possible 

because the socio-historical context of the characters (1912) is different from that of the audience 

(1945) and, consequently, the audience has a wider knowledge of facts. Can you find examples of 

dramatic irony in this first part of Act 1? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

 

  

Group 4: 6 students 
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Annexe 8 

An Inspector Calls 

Act I – Viewing of Hamilton’s film version (1953) of the play  

Questions start from the arrival of the inspector. 

Information from Hamilton’s film version 

(1953) of the play 

Information from the play 

 

1. The inspector reveals the event: 

What?  

 

Who?  

 

Where?  

 

When? 

 

How? 

 

 

1. The inspector reveals the event: 

What?  

 

Who?  

 

Where?  

 

When? 

 

How? 

 

 

2. What do we learn about the victim? 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. What do we learn about the victim?  

 

Analyse the inspector’s lines on p. 18 and Mr 

Birling’s speech on p. 21 

 

3. Do Mr Birling, Eric, and Sheila react in the 

same way when the inspector announces what 

has happened? If not, in what way are their 

reactions different? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. Do Mr Birling, Eric, and Sheila react in 

the same way when the inspector 

announces what has happened?  

 

Support your answers with quotations from the 

text. 
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4. In what way did Sheila play a role in the 

victim’s life? What happens in the film? 

 

 

 

 

 

 

 

 

 

 

4. In what way did Sheila play a role in the 

victim’s life? What happens in the play? 

 

 

5. Compare Mr Birling’s and Sheila’s reactions 

when the inspector accuses them of being 

partially responsible for the victim’s suicide.  

 

Mr Birling: 

 

 

 

 

 

 

 

 

Sheila:  

 

 

 

 

 

 

 

 

 

 

 

 

 

5. Compare Mr Birling’s and Sheila’s 

reactions when the inspector accuses them 

of being partially responsible for the 

victim’s suicide. 

 

Support your answers with quotations from the 

text. 

 

6. At the end of Act I Sheila behaves like a 

detective. What is she investigating? 

 

 

 

 

 

 

 

 

 

 

 

 

 

6. At the end of Act I Sheila behaves like a 

detective. What is she investigating? 

 

Support your answer with quotations from the 

text. 
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Annexe 9 

An Inspector Calls 

Act II – section 1 (rising action: pp. 36-42) 

1. Listen to the first part of Act II and focus on the tone of the conversation between Sheila and 

Gerald. What does it suggest? 

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 

2. Listen again and answer the following questions. 

a. Why does Gerald want Sheila to leave the room? Why is this, in your opinion, hypocritical? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

b. Gerald accuses Sheila of wanting to stay just to see him “put through it”. What does this mean? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

c. Is this the only reason Sheila wants to stay?  

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

d. How does the inspector contribute to strengthen Sheila’s sense of guilt? Do you feel sorry for 

Sheila? Why? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 
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Annexe 10 

An Inspector Calls 

Act II – section 3 (rising action: pp. 53-61) 

1. Focus on pp. 53, l. 7 to 59, l. 22. Prepare a short performance in which you replicate the dialogue 

between Eva Smith and Mrs Birling at the Brumley Women’s Charity Organisation. Prepare the 

dialogues based on what you can infer from Mrs Birling’s speech. 

2. What does Mrs Birling tell the Inspector to remove any blame from herself? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 
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Annexe 11 

An Inspector Calls 

Act II – section 1 (rising action: pp. 38ff) 

3. Read from p. 38 (l. 22) to p. 42 (l. 14) and prepare to discuss the following questions with your 

classmates.  

a. How does Mrs Birling treat the inspector? Focus on her language and on the following quotation:  

• “You seem to have made a great impression on this child, Inspector” (p. 39, ll. 14-15).  

• “[…] And in any case I don’t suppose for a moment that we can understand why the girl 

committed suicide. Girls of that class –” (p. 39, ll. 28-31). 

• “You know of course that my husband was Lord Mayor only two years ago and that he’s 

still a magistrate…” (p. 41, ll. 2-4).  

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

b. Does Mrs Birling’s behaviour remind you of anybody else’s behaviour? Focus on the following 

quotation: 

• “I think you ought to go to bed – and forget this absurd business” (p. 39, ll. 20-22). 

…………………………………………………………………………………………………………. 

c. What has Sheila understood about her mother? What does she try to do? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

d. What do we learn about Eric’s drinking habits?  

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………. 
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Annexe 12 

An Inspector Calls 

Plot – Act II 

1. Put the main events of Act II in the correct sequence. 

 

 Once Gerald has left to go for a walk and get over the news of Daisy’s death, Inspector Goole shows a 

photograph to Mrs Birling. She grudgingly admits that she had seen Daisy two weeks previously, when the 

young woman – now pregnant – had come to ask for financial assistance from the Brumley Women’s 

Charity Organisation. 

 Despite these facts, Mrs Birling is convinced that she behaved properly when she denied the girl any aid. 

She claims that she did her duty and sees no reason at all why she should take any blame for the girl’s 

death. 

 After some tense words between Sheila and Eric, Mrs Birling’s attempt to usher the Inspector away and the 

revelation that Eric is a hardened drinker, Gerald confesses that he too had known Daisy Renton. He had 

met her at the local Variety Theatre – known to be the haunt of prostitutes – and had “rescued” her from the 

unwelcome attentions of Joe Meggarty, a local alderman.  

 Mrs Birling was the chairwoman and persuaded the committee to turn down the young woman’s appeal on 

the ground that she had the impertinence to call herself Mrs Birling and because she believed that the 

father of the child should bear the responsibility. She says the girl refused to let the father of the child 

support her because she believed the money he had previously given her to be stolen. 

 When he found out that Daisy was almost broke, Gerald let her stay in the flat of a friend of his and she 

became his mistress. He ended the affair when he had to go away on business, giving her some money to see 

her through for a few months. 

 Right at the end of the scene, as Mrs Birling denounces the father of the child and claims he needs to be 

made an example of, Sheila and the audience realise that Eric is involved. When Eric comes into the room, 

the act ends. 

 

2. Discuss with a partner the meaning of the words/expressions in bold. 
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Annexe 13 

An Inspector Calls 

Act II – section 2 (rising action: pp. 42-51) 

1. Who is Joe Meggarty? What does he represent in the context of the story? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

2. This section is largely devoted to Gerald’s confession. Sequence the events of Gerald’s affair with 

Daisy Renton into the correct order. Add any details that, in your opinion, are important to stress. 

 

 Gerald broke off the affair due to work, and Daisy moved to the seaside, with some savings. 

 Two days later, Gerald found out that Daisy was about to lose her accommodation. 

 Gerald found out that Daisy had lost both parents, had lost two recent jobs and was broke and hungry. 

 Gerald took Daisy to the County Hotel, where they talked. 

 Daisy became Gerald’s mistress. 

 Gerald suggested to Daisy that she leave the bar. 

 Gerald’s friend had given him the key to some of his rooms, so he moved Daisy in. 

 Gerald met Daisy in the Palace music hall. 

 Old Joe Meggarty had cornered Daisy, who looked at Gerald for help. 

 Gerald noticed Daisy because she looked different: 'She was very pretty – soft brown hair and big dark eyes' 

 

How do you feel towards Gerald after his revelation?  Choose words from the list below to help explain how 

your attitude towards him has changed, or how you still feel about him: 

 

prejudiced proud dismissive compassionate respectful patronising 

perceptive authoritative lucky privileged serious understanding 
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Annexe 14 

3E ORAL REPORTS - SCHEDULE 

 

CHARACTER / TOPIC STUDENTS DATE 

 

Mr Birling 

Capitalism in the early 20th  

century 

 

 

 

 

 

Mrs Birling  

Charity organisations in the  

early 20th century 

 

 

 

 

 

Sheila  

The role of women in the early 20th 

century. 

 

 

 

 

Eric  

Entertainment for men in the early 

20th century 

 

 

 

 

 

Gerald  

The relationship between aristocratic 

and middle-class people in the early 

20th century. 

 

 

 

 

 

Eva Smith/Daisy Renton  

The labour market / prostitution in 

the early 20th century 

 

 

 

 

 

Inspector Goole  

The police department in the early 

20th century 
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Annexe 15 
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Annexe 16 

 

Table 1 – Comments of students who enjoyed studying An Inspector Calls 

Which of the following activities contributed to 
increase your appreciation of the play? Tick all that 
apply. 

Why did you like /What did you like about the above-
mentioned activities? Is there anything else that 
increased your appreciation of the play? 

Watching scenes from Hamilton's film adaptation. 
Reading on your own and discussing questions with 
your classmates/the teacher. 

Discussing in class about where and when the story 
takes place 

Taking notes. 
Reading on your own and discussing questions with 
your classmates/the teacher. 
Preparing and presenting your topic to the class. 

Preparing and presenting my topic to the class 
contributed to increase my appreciation of the play 
because I had to think and understand all what in the 
story happened. 

Watching scenes from Hamilton's film adaptation. 
Role-playing while reading in class. 

Because the story is very interesting, all character know 
Eva Smith. 

Watching scenes from Hamilton's film adaptation. 
Role-playing while reading in class. 

I like it because it we can compare the different role of 
the characters. 

Watching scenes from Hamilton's film adaptation. 
Reading on your own and discussing questions with 
your classmates/the teacher. 

 

Reading on your own and discussing questions with 
your classmates/the teacher. 

i like the discussion, because with them i could 
unterstood better what i had red before. 

Watching scenes from Hamilton's film adaptation. 
 

Watching scenes from Hamilton's film adaptation. 
Preparing and presenting your topic to the class. 

because with the movie, I can understand a little more 
good the story 

Watching scenes from Hamilton's film adaptation. Because I really like watching movies. 
Furthermore we could see  differences between play and 
film. 

Watching scenes from Hamilton's film adaptation. 
Listening to parts of dialogues. 

thanks to the movie, i understood better the steps that i 
did not understand.  
and thank to the diaolog i could understand better the 
behaviour of the charater. no there is nothyng else. 

Watching scenes from Hamilton's film adaptation. 
Preparing and presenting your topic to the class. 
Listening to parts of dialogues. 
Role-playing while reading in class. 

The story is quite nice to make discussion 
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Table 2 – Comments of students who did not enjoy studying An Inspector Calls 

What did you not like about the 
play? Tick all that apply. 

Which of the following activities did 
not allow you to appreciate the play? 
Tick all that apply. 

What else did you not like about 
An Inspector Calls? Why? 

The story itself. 
The activities we did. (please specify 
in question 3) 

Reading on your own and discussing 
questions with your classmates/the 
teacher. 

 

The story itself. Preparing and presenting your topic to 
the class. 
Role-playing while reading in class. 

I didn’t like the story and the 
characters of the play, it was also 
confused and difficult to 
understand. 

The story itself. Reading on your own and discussing 
questions with your classmates/the 
teacher. 

I don’t like this type of book I 
prefer an history, and it was a bit 
difficult to read. 

Other. (please specify what in 
question 4) 

Watching scenes from Hamilton's film 
adaptation. 

The drama 

The story itself. Taking notes. I didn’t like the story because i 
think it’s weak until the end. I am 
sure that you can’t be guilty for 
someone that commits suicide, 
because it is that one who did it 
that doesn’t appreciate life. 

The story itself. Taking notes. 
Preparing and presenting your topic to 
the class. 

- 

 

 

 

 

Reading on your own and discussing questions with 
your classmates/the teacher. 
Preparing and presenting your topic to the class. 

I liked reading on my own and discussing in class 
beacause I could at first have my opinion and do my 
reflection but after also know what my classmates 
thought. 
The presentation was an opportunity to learn to speak in 
front people and also know better one character of the 
story. 

Watching scenes from Hamilton's film adaptation. 
Reading on your own and discussing questions with 
your classmates/the teacher. 
Listening to parts of dialogues. 

 

Reading on your own and discussing questions with 
your classmates/the teacher. 

I found this book interesting, so i liked reading it at home. 

Watching scenes from Hamilton's film adaptation. 
Reading on your own and discussing questions with 
your classmates/the teacher.  

I liked the fact that reading at home has helped me to 
make my idea of the play. then, with a class discussion  i 
could hear and elabour new opinions and maybe 
discover new things that i supposed were right. 
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Table 3 – Comments of students on why the performing activity did not achieve success 

The teacher gave you the opportunity to prepare short performances. However, this type of activity did not 
achieve resounding success. Please say why you were not interested in it or, if you performed the opening 
scene of Act I, what you thought of it. 

Because classmates didn’t take it seriously 

In my opinion prepare short performances is a funny and an opportunity to understand what by reading you don’t 
understand 

Personally i don’t like do performances, i prefer discuss in class about the story. 

I like it, because this short performance let to identify with the characters of the play. 

I think that the presentation is a great experience, because it si good to test your ability in speaking english. 

I don’t like this type of activity, I think it’s not useful. Another aspect is that when I have to do a performance I’m 
anxious and before I do it, I can’t pay attention to the other performances. 

maybe it’s a bit difficult to do a performance in front of the class, it can be difficult especially when somebody is shy 
and get easily embarrassed. 

I didn’t remember we did performances. 

for me was indifferent, all activity could be good. 

Nice 

I didn’t like the oppotunity of the short performances, but I liked the presentations 

I think it wasn’t interesting, because we are not theater’s actor, and we are not able to perform seriously with quality 

i think that this activity did not achieve resounding success beacause we are not a Actors, and this type of activity can 
be embarrassing for some people. 

I guess it’s because playing a role isn’t for everybody and without a good pronunciation it doesn’t sound good. 

Se avessi ricevuto una nota mi sarei preparato meglio 

I think we didn’t have enough time to prepare this peroformances: the teacher had let us one day. 
Some people can be shy and need more time to prepare this type of activity (Role-playing). I also remember that that 
week we have a lot of work for other subjects.  
Giving this kind of  task from one day to the next and to expect great results is too pretentious" 

maybe it’s a bit difficult to do a performance in front of the class, it can be difficult especially when somebody is shy 
and get easily embarrassed. 

The taking note part (in class) was boaring because we had to participate and at the same time take notes. I 
personaly prefer doing exercice about the story, like quiz or watch the film... 
I think that the role play is a littel bit embarassing but also funny 

on my own, I don’t really like to act, so I found this activity boring. 
However we often are full of things to do, and that’s only a weight. 

I think that reading, understand, prepare for the next lesson, revise the act, ... of the play take a lot of time. Adding a 
short performance, in my opinion is not much useful 

I don’t like performances 

I do not like the story and consequently I did not like the performances. I hate these types of books 
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Annexe 17 
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Annexe 18 

 





   

 

   

 

 


